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PART1 What is CLIL?

“Content and Language Integrated
Learning is a dual-focused educational

language 0. . - approach in which an additional language
' e is used for the learning and teaching of
- - “Teachers - o2
lessons W ater rmTeachmg both content and language. That is, in the
é;ag;«iee¥feééﬁ’é} teaching and learning process, there is a
; esults S Soman
v::;:.z:debate students = MO"EV focus not only on content, and not only
OnesiopeListening = English *= on language” (Coyle et al 2010, p. 1).

[n)‘{mi e

That is, the content and the language are interwoven, even if the emphasis is
greater on one or the other at a given time.
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Sky and Water (1988) by M.C Escher

A famous woodcut print — offers an
excellent pictorial representation of
the idea of interwovenness that

characterises the CLIL approach.

4 Cs in CLIL




Benefits of Cross Curriculum Language
Teaching and Learning
Why Do Students Want to Learn:

* Cognitive Development
* Curiosity

* Interest

* Knowledge

Peer interaction and communication
Self - satisfaction

Why does Integrating Language Across Curriculum work

<> Enhances cognitive engagement and development

<> Make Language learning more purposeful
<> Develop more creative thinking and flexible problem solving skills

<> Increase overall motivation towards language learning

<> Provide students opportunity to work collaboratively



PARTZ School Context

Chinese Immersion Class Structure

Chinese Literacy Maths Visual Art Physical Education
(Geometry &
Measurement)

PP—-Yr3 PP—-Yr3 PP—-Yr3 PP—-Yr3 PP 1 hour

1.5 hours 2 hours 2 hours 1 hours

Yr4,5,6 Yr4,5,6 Yr4,5,6

2 hours 2 hours 2 hours

Total: 6 - 6.5 hours Per week



8:40 - 9:10

9:10 - 9:40

9:40 - 10:10

Writing

10:10 - 10:40

Wednesday Thursday Friday

Assembly/

Numeracy Block

Writing

Music

Phys-Ed

Recess

11:10 - 11:40

Numeracy

11:40 - 12:10

Block

12:10 - 12:40

Viewing

Writing

12:40 - 1:10

Listening and

Speaking
Lunch
1:40 - 2:10 Music Numeracy
2:10 - 2:40 Phys-Ed Block
2:40 - 3:10 Handwriting G777/




PART3 Integrated examples

Science, Maths, Visual Art, Health, STEM, Chinese Literacy
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3. Integrated Examples

Time & Clock Writing practice (My week) Chinese

Q 3D Shapes “ Speaking & Writing practice 0

Direction (Description) I—iteracy
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3. Integrated Examples

Science

Life Cycles
Water Cycles

Science experience
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Story sequence

“ Speaking & Writing practice O

(Description)
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& Literacy, Maths and Arts
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3. Integrated Examples

Self portrait design)
O “ Shape flip, rotation O Maths

' ' Chinese

Literacy
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Maths Measurement & Chinese Literacy
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¢ Health - Chinese Food Pyramid - healthy eating
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CLIL Planning Program

Science CLIL planning program
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4. CLIL Planning Transforming theory into practice

Global Lesson CLIL

Gols Plan .
Temp |l ate Planning

Set overall planning
goals
(for teachers and Create lesson plan

students) Theme Project template Create CLIL Planning

template

brainstorm



4. CLIL Planning Step 1: Set global
goals

Science - Western Australian Curriculum Year 4 TERM 1 2022 AC

‘Science Understanding Tnquiry Skills ‘Science as a Human Endeavour
Biological Chemical Earth and Physical ing Processing and Analysing Evaluating ‘Communicating Nature and Use and Influence of
Sciences Sciences Space Sciences Predicting Data and Information Development of Science
Sciences e
Lving things have | Natural and Earhssuface | Forcescan  |e With guidance, « With guidance, planand conduct | » Usearangeofmetnods | e Reflecton  |o Representand « Science « Science knowledge
life cycles. processed changes over beexerted by |  identiy questions scientific investigations to find including tables and investigation, | communicate involves making helps people to
Lo ks materials have a tmeasaresut | oneobjecton | - in familiar contexts answers to questions, considering simple column graghs to including observations, predictions and understand the effect of
range of physical of natural another that can be the safe use of appropriate represent data and to whether a ideas and findings describing their actions
tepend on esch properties thatcan | processesand | throughdirect | - investigated materials and equipment identiy pattems and testwasfair | using formal and patterns and
Oftr i o influence theiruse | human activity contact or scientifically and » Consider the elements of fair tests trends ornot informal relationships
evlwmmw froma make predictions and use formal measurements e« Compare resuits with representations.
SUhe distance based on prior and digital technologies as predictions, suggesting
knowiedge ‘appropriate, to make and record possible reasons for
observations accurately findings
Achievement Standard

+ Students describe how materials can be used and relate this to their observable + Students follow instructions to identify investigable questions about familiar contexts and make predictions based on prior knowledge. «  Students identify that science is used to

properties. « They ys to conduct i tions and safely use equipn ke and record 3 understand the world around them.
« They and non-contact interactions between « Students use provided tables and construct column graphs to organise data and identify pattems.

objects. « They ions for i npare their findi their predictions.
+ Students discuss how natural processes and human activity cause changes to « Students suggest reasons why a test was fair or not.

Earth’s surface. * They use formal and informal ways to communicate their observations and findings.
+ They describe relationships that assist the survival of living things and sequence

key stages in the life cycle of a plant or animal.

Global Goal New
Cor}fent

‘ I want students to understand the benefit of learning in CLIL. (4 C’s Culture)

Input during the Input during the
main learning extension

I want students to use metacognitive skills and understand how they learn in a CLIL

. classroom,

stage learning stage

2
§ =&
ilii o
I'want CLIL learners to be able to achieve their potential in both content and language Familiarg = » New
. learning. Language =§ =) Language
°
Warm-up Main
brainstorming Introductor
‘ | want to motivate learners to learn in a CLIL environment. (Students have skill, will and activity Y
= stage
thrill)

Jjuueld

v

‘ I want learners to feel confident when learning in the target language (L2).




4. CLIL Planning

Step 2: Theme project Brainstorming

Survival & Needs

Growing and Changes

Living things & Non-living things

How can we protect animal's habitat?
Key vocabulary/phrases

i K g LSRR RAK LA

Language of describing,
defining and explaining

o B R B B AR SR

Frogs'life cycle
Content

Butterflies'life cycle

Differences and Similarities
Modal sentence structrure

Life Cycles
F—/ =/ Z/ANREA e XKR R

LTS

Language of Learning

* Questioning
(relevant & irrelevant)

* Discoverying
(prior knowledge)

AIABE? B4R xx ERAMA?

* Planning Language for Learning
(simple research mind map)

Understand the concept of a life cycle

Communication

Explain habitats (living environment)

RARRASF ERMES LFREE

Language through Learning * Reflecting

* Conducting
(different ways to reseach)

Year 2 Biological Science

Mind Map
. * Evaluating & Communicatiing
H, &E GLB, AR, RS, X8

(Discussion skills) * Science Inquiry Process

A%, £F, Xk, 21



Planning

Global Goal - CG5, CG6, 067, CG8, CGY [ Planning Circle -1, 2, 3a, 3

[ Week 1,2, 3,4.5,6,7, 8.9, 10

Inform

+ Learning Intention (WALT):
+ Success Criteria (WILF)

« How will | lear today? (see how will | lean strategies doc/include how will | learn in immersion strategies/Inquiry charts)

+ Link strategies to Big 6/The Pit
+ WAGOLL/WABOLL

+ How will | know | have leamt t?
+ Why are we leaming this?

Inspire

Cognitive Skills (Adapted from CLIL Content and Language Integrated Leaming, pg 31)

+ Visual aid: video, vocabulary cards, books, photo, infographic, poster
+ Quiz quiz trade

Show and Share
+ Word Wall
+ WAGOLL/WABOLL (feedback to it while showing and sharing)
* Rubric

+ Vocabulary cards

Try and Transfer (Kagan Groups)

+ Feedback (teacher to student - task / process / self-regulation)

+ Use of word wallphrases during group discussions

+ Hands on activities (Investigation, experiment, walk and observe)

+ Discussion (stand up hand up pair up, round robin, single roundrobin, time pair share, all
record roundrobin, numbers head together, quiz quiz frade)

+ Processing charts (list to guide thinking steps)

Apply

+ Use of word wall in writing

+ Feedback (teacher to student, student to student)
+ Self-Assessment/Rubric

+ Processing charts (list to guide thinking steps)

The Cognitive Process Dimension

Lower-order processions

+ Remembering: producing appropriate information
from memory (recognizing, recalling)

+ Understanding: meaning-making from
experiences and resources (interprefing
exemplifying, classifying, summarizing, inferring,
comparing, explaining)

+ Applying: using procedure (executing,
implementing)

Higher-order processing:

+ Analysing: breaking down a concept info its parts
and explaining how the parts relate to the whole
(differentiating, organizing, affributing)

+ Evaluating: making critical judgements (checking,
critiquing)

+ Creating: putting together pieces to construct
something new or recognizing components of a

The Knowledge Dimension

+ Factual knowledge: basic information
(terminology, specific deails and elements)
+ Conceptual knowledge: relationships amongst
pieces of a larger structure that make them part
of the whole (knowledge of classificaitons and
categories, knowledge of principles and
generalizations, knowledge of theories, models
and sfructures)
Procedual knowledge: how fo do something
(knowledge of subject-specific skills and
algorithms, knowledge of subject techniques and
methods, knowledge of criteria for determining
when to use appropriate procedures)
Metacognitive knowledge: knowledge of
thinking in general and individual thinking in
particular (strategic knowledge, knowledge about
cognitive tasks, self-knowledge)

new structure (generating, planning, producin
Language of Leaming Language for Leaning Language through Culture
Learning
AR, AK | ARET, Ak + Ethos of dlassroom

" PO 4 " ¥ R/
SR bt | E 0K, 2k &3 | # FH A
EGRY, Ghettd e R

BRI ALBTAT :
HEE, #TAEE
25

#iak, #TAEE
284 ARAMHE

b Fu, K, KT
AR, e, AR,
0, KF, #F,

+ Through content of unit
+ Linking with other classes
+ Connections made with
+ Wider world

+ Human Endeavour

WEEK/

LESSON

Week 1
Student
define
living
things
and can
state the
life

AUSTRALIAN
CURRICULUM

LINKS

Living things
have life cycle
(ACSSUOT2)

SPECIFC
LESSON

OBJECTIVE

Life cycle of
a plant

1) Show
stude
nta
rock -
ist
living
ornon
living?

2) Discu
88
stage
of lfe
¢ycle

LOL: s
L2

ASSESSMENT

(what & how)

Diagnostic
assessment

Summative:
Butterfly
Template -
Students are
ableto
drawlcreate the
different stages
in the butterfly's
lifecycle.

KEY

QUESTIONS

What are the
stages in the
human lfe
cycle?

What are the
stages in the
lie cycle a
butterfly?

Step 3: Create CLIL planning template

TEACHING & LEARNING

EXPERIENCES

(include leamer diversity)

Show video on the lfe cycle of a butterfly.

Students record stages on their sheet

Cartoon video:
htps://www.y
outube.com/w
atchv=0158
WzwLPIM or
Real video:
https:/fww.y
outube.com/w
atchtv=TAUe
M8Mbalk




Step 4: Create lesson plan

Planning
Global Goal - CG5, CG6, CG7, CG8, CG9 [ Planning Circle =1, 2, 3a, 3b [ Week:1, 2, 3, 4, 5,6, 7, 8, 9, 10
Inform
« Learning Intention (WALT): know that gravity caused the Solar System to be as what we know today
- Success Criteria (WlLF)I students ap iate how ibutions of scienti: icians and from many ies has shaped our ideas about space and the solar system through maths models, gathering of evidence and more recently space exploration.
» How will | learn today? Viewing visual resources and word wall
« Link strategies to Big 6/The Pit Collaborate and Cooperate
+ WAGOLL/WABOLL
« How will I know | have learnt it? WALT and WILF
- Why are we learning this? To have the knowledge of our solar system
Inspire Cognitive Skills (Adapted from CLIL Content and L Learning, pg 31)
« Visual aid: video, vocabulary cards, books, photo, infographic, poster The Cognitive Process Dimension The Knowledge Dimension
« Quiz quiz trade
Show and Share Lower-order processions: « Factual knowledge: basic information
+ Word Wall * Remembering: producing appropriate information (terminology, specific details and elements)
* WAGOLL/WABOLL (feedback to it while showing and sharing) from memory (recognizing, recalling) « Conceptual knowledge: relationships amongst
* Rubric * Understanding: meaning-making from pieces of a larger structure that make them part
» Vocabulary cards experiences and resources (interpreting, of the whole (knowledge of classificaitons and
Try and Transfer (Kagan Groups) exemplifying, classifying, summarizing, inferring, categories, knowledge of principles and
- Feedback (teacher to student — task / process / self-regulation) comparing, explaining) generalizations, knowledge of theories, models
« Use of word wall/phrases during group discussions * Applying: using procedure (executing, and structures)
+ Hands on activities (Investigation, experiment, walk and observe) implementing) * Procedual knowledge: how to do something
« Discussion (stand up hand up pair up, round robin, single roundrobin, time pair share, all (knowledge of subject-specific skills and
record roundrobin, numbers head together, quiz quiz trade) Higher-order processing: algorithms, knowledge of subject techniques and
« Processing charts (list to guide thinking steps) » Analysing: breaking down a concept into its parts methods, knowledge of criteria for determining
Apply and explaining how the parts relate to the whole when to use appropriate procedures)
+ Use of word wall in writing (differentiating, organizing, attributing) « Metacognitive knowledge: knowledge of
- Feedback (teacher to student, student to student) + Evaluating: making critical judgements (checking, thinking in general and individual thinking in
« Self-Assessment/Rubric critiquing) particular (strategic knowledge, knowledge about
« Processing charts (list to guide thinking steps) » Creating: putting together pieces to construct cognitive tasks, self-knowledge)
something new or recognizing components of a
new structure (generating, planning, producing)
Language of Learning Language for Leaning Language through Culture
Learning
KR, 72,22, Kfa AR TRERTRER e oo RIEERAN. o o « Ethos of classroom
49?2 2 ? « Through content of unit
. — #8& RUERADE - Linking with other classes
TERME M X R? SR, RAKK « Connections made with
+ Wider world
* Human Endeavour
Plenary
« Teacher to student plenary questions & Fa & & 4 # sk 69?
« Student to teacher feedback/exit slips/what strategies worked best for you?

(Coyle, Philip & David, 2010, p.80)



Discussion

- : . rd :
15t Questionnaire 21d Evaluation 3" Checkpoint
28/02/2022 16/03/2022 4/05/2022

CCLIL Planning (Science) Reflection -Part Two 28" February 2022

(LI I. PI.ANN |NG SUPPDRT TERM TWO 2022 SCIENCE INQUIRY SKILLS CHECK POINT

1) Confidence level of you fo use this CLIL planning templafe, please choose from 1 least) fo 5 (very)?

Which part you find you can support Teacher | Poster | Big Questions | Worksheet | Languoge | Student

! s Modelling used in Output.
Which part you find you need more others? oo
2) How s your term /weekly plan relating to the CLIL planning template, please choose from 1 (least) to 5 (very)? suppor 12 Discovering FeA
” Frorye
[ “*Target language Questioning and
c:o NO' ye? predicting
“*Global goals g/ R AE
3) How often do you reflect on your CLIL Science term plan? Weekly? Every 4 weeks? Once a term? Never? SNil Plarning and

Conducting

**Work samples

**Visible learning and clear in 4CS and

communication part “*None
4) Which part of the CLTL planing template you find you need more support? 2 .
**Planning circle X 3 responses **Communications ( LOL, LFL , LTL) *2
responses 2 Lt
5) Which part of the CLIL planning template you can support others? P Language foi Iecrning Evaluating
“*Understand the template and use it s
6) Any ideas for the CLIL planning template fo be improve? effectively 'éi".i“n‘u“i?;ﬁg

R A Rk

The continuous reflections help us to inquire
about our current teaching practise and
improve on what we have done great already in
order to deliver the best to our students.

(Coyle, Philip & David, 2010, p.80)



Science Journal - Reading
and Writing

i " gk 4\7

ERR, KTHAH:

Eak, #TUEN:
1 doot abtis ﬁat ‘
R'M’J [)er.» fife ’IgC
uhite CJOMA? ook |
hlue sk, fire workS |
Gohoo! Fme — [biaht oufdont wies |
fcflowfﬁ“e ckﬂ&(em;p {)@ﬁ[ ||
yilg RIS leat S "
%%r@ M&t@m,{
| brig Sun %&m\t
mewm b T |

CY% -

ET yi g& jié duan shi tan suo
M BE AT,

w meny&o xié ¢

5 women xd yao zhi dao

HMNE Zpoi 270

hé

7F|2 73 ‘ 5

R A, RN RIKE. é&‘,ﬂ]%g % 4 ‘7,‘—0
Discovering ) )

zhi i wd zhi dao
EX I il
dawen ti

X B AL

Il z8nyang gdibianwu i

de yundongzhuang tai

HEHATHARGEFH K K?

Science Experiment
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Chinese Immersion Learning Strategie

across all Chinese immersion learning areas
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Chinese Immersion Learning Strategies i

Obhr

¥R NIRRT F D R%
We are learning by

Referring to WALT and WILF
Using full body learning

Observing teacher’s body language
Viewing visual resources

Watching teacher’s modelling and thinking
along

Using Word Wall

Applying sentence starters / structures
Seeking peer support

. Utilising Oberthur’s Big Six

Resilient

Collaborates and Cooperates
Seeks Feedback

Is Reflective

Self Regulates

Enjoys Challenges

N A



PART5 Challenges

Resources

Planning Time

Support



Planning and Practice on Content and
Language Integrated Teaching (CLIL)
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